Art and Design
Art, craft and design embody some of the highest forms of human creativity. A highquality art and design education should engage, inspire and challenge pupils; equipping
them with the knowledge and skills to experiment, invent and create their own works
of art, craft and design. As pupils progress, they should be able to think critically and
develop a more rigorous understanding of art and design. They should also know how
art and design both reflect and shape our history, and contribute to the culture,
creativity and wealth of our nation.
Children will develop their understanding of the visual language of art with effective
teaching and considered sequences of lessons and experiences. Understanding the
formal elements of art and design (line, tone, texture, colour, pattern, shape, 3D form)
and developing children’s art and design skills are strong components within our
curriculum and these units are covered every year. Our art curriculum also develops
children’s critical abilities and understanding of their own and others’ cultural heritages
through studying a diverse range of male and female artists.

Overview

The ability to:
- use visual language skillfully and convincingly (for
example, line, shape, pattern, colour, texture, form) to
express emotions, interpret observations, convey insights
and accentuate their individuality.
- communicate fluently in visual and tactile form.
- draw confidently and adventurously from observation,
memory and imagination.
- explore and invent marks, develop and deconstruct ideas
and communicate perceptively and powerfully through
purposeful drawing in 2D, 3D or digital media.
- have an impressive knowledge and understanding of other
artists, craft makers and designers.
- think and act like creative practitioners by using their
knowledge and understanding to inform, inspire and
interpret ideas, observations and feelings.
- be independent, initiative and originality which they can
use to develop their creativity.
- select and use materials, processes and techniques
skillfully and inventively to realise intentions and
capitalise on the unexpected.
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- Have a passion for and a commitment to the subject.
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Progression of skills
Threshold
Concept

Milestone 1

Develop ideas
This concept
involves
understanding
how ideas
develop
through an
artistic
process.

• Respond to ideas and
starting points.
• Explore ideas and
collect visual
information.
• Explore different
methods and materials
as
ideas develop.

Milestone 2
• Develop ideas from starting
points
throughout the curriculum.
• Collect information, sketches
and resources.
• Adapt and refine ideas as they
progress.
• Explore ideas in a variety of
ways.
• Comment on artworks using
visual language.

Milestone 3
• Develop and imaginatively extend
ideas from
starting points throughout the
curriculum.
• Collect information, sketches and
resources
and present ideas imaginatively in a
sketch book.
• Use the qualities of materials to
enhance
ideas.
• Spot the potential in unexpected
results as
work progresses.
• Comment on artworks with a fluent
grasp of
visual language.

Master
techniques
This concept
involves
developing a
skill set so
that ideas may
be
communicated.

Painting

• Use thick and thin
brushes.
• Mix primary colours
to make secondary.
• Add white to colours
to make tints and black
to colours to make
tones.
• Create colour wheels.

• Use a number of brush
techniques using thick
and thin brushes to produce
shapes, textures,
patterns and lines.
• Mix colours effectively.
• Use watercolour paint to
produce washes for
backgrounds then add detail.
• Experiment with creating
mood with colour.

• Sketch (lightly) before painting to
combine
line and colour.
• Create a colour palette based upon
colours
observed in the natural or built world.
• Use the qualities of watercolour and
acrylic
paints to create visually interesting
pieces.
• Combine colours, tones and tints to
enhance
the mood of a piece.
• Use brush techniques and the
qualities of
paint to create texture.
• Develop a personal style of painting,
drawing
upon ideas from other artists.

Collage

• Use a combination of
materials that are cut,
torn and glued.
• Sort and arrange
materials.
• Mix materials to
create texture.

• Select and arrange materials
for a striking
effect.
• Ensure work is precise.
• Use coiling, overlapping,
tessellation, mosaic
and montage.

• Mix textures (rough and smooth,
plain and
patterned).
• Combine visual and tactile qualities.
• Use ceramic mosaic materials and
techniques.

Sculpture

• Use a combination of
shapes.
• Include lines and
texture.
• Use rolled up paper,
straws, paper, card and
clay as materials.
• Use techniques such
as rolling, cutting,
moulding and carving.

• Create and combine shapes to
create
recognisable forms (e.g. shapes
made from
nets or solid materials).
• Include texture that conveys
feelings,
expression or movement.
• Use clay and other mouldable
materials.

• Show life-like qualities and real-life
proportions or, if more abstract,
provoke
different interpretations.
• Use tools to carve and add shapes,
texture
and pattern.
• Combine visual and tactile qualities.
• Use frameworks (such as wire or

Drawing

• Add materials to provide
interesting detail.

moulds) to
provide stability and form.

• Draw lines of
different sizes and
thickness.

• Use different harnesses of
pencils to show line, tone and
texture.

• Use a variety of techniques to
add interesting effects (e.g. reflections,
shadows, direction of sunlight).

• Colour (own work)
neatly following
the lines.

• Annotate sketches to explain
and elaborate ideas.

• Use a choice of techniques to
depict movement, perspective, shadows
and reflection.

• Show pattern and
texture by adding
dots and lines.
• Show different tones
by using
coloured pencils.
Print

• Sketch lightly (no need to use a
rubber to correct mistakes).
• Use shading to show light and
shadow.

• Use lines to represent movement.
• Use hatching and cross
hatching to show tone and
texture.

• Use repeating or
overlapping shapes.

• Use layers of two or more
colours.

• Mimic print from the
environment
(e.g. wallpapers).

• Replicate patterns observed in
natural or built environments.

• Use objects to create
prints (e.g.
fruit, vegetables or
sponges).

• Choose a style of drawing suitable for
the work (e.g. realistic or
impressionistic).

• Make printing blocks (e.g.
from coiled string glued to a
block).

• Build up layers of colours.
• Create an accurate pattern, showing
fine detail.
• Use a range of visual elements to
reflect the purpose of the work.

• Make precise repeating
patterns.

• Press, roll, rub and
stamp to make prints.
Textiles

• Use weaving to create
a pattern.

• Shape and stitch materials.

• Show precision in techniques.

• Join materials using
glue and/or a stitch.

• Use basic cross stitch and back
stitch.

• Choose from a range of
stitching techniques.

• Use plaiting.

• Colour fabric.

• Combine previously learned
techniques to create pieces.

• Use dip dye
techniques.

• Create weavings.
• Quilt, pad and gather fabric.

Digital
media

Take
inspiration
from the
greats
This concept
involves
learning from
both the
artistic
process and
techniques of
great artists
and artisans
throughout
history.

• Use a wide range of
tools to create
different textures,
lines, tones, colours
and shapes.

• Create images, video and
sound recordings and explain
why they were created.

• Enhance digital media by
editing (including sound, video,
animation, still images and
installations).

• Describe the work of
notable artists,
artisans and designers.
• Use some of the ideas
of artists studied to
create pieces.

• Replicate some of the
techniques used by
notable artists, artisans and
designers.
• Create original pieces that are
influenced by
studies of others.

• Give details (including own sketches)
about
the style of some notable artists,
artisans
and designers.
• Show how the work of those studied
was
influential in both society and to other
artists.
• Create original pieces that show a
range of
influences and styles.

Computing
Through our teaching of the computing curriculum, we intend to equip children to use
computational thinking and creativity to understand and change the world. The curriculum will
teach children key knowledge about how computers and computer systems work, and how
they are designed and programmed. 2Simple’s cross curricular programme Purple Mash
enables children to explore and enhance their computing skills in a creative and enriching way
through focused activities, creative tools, programs and games.

• Competence in coding for a variety of
practical and inventive purposes, including
the application of ideas within other
subjects.
• The ability to connect with others safely
By the time they leave Berkeley primary school, children will have gained key knowledge and
skills inthe three main areas of the computing curriculum: computer science (programming and
and respectfully, understanding the need to
understanding how digital systems work), information technology (using computer systems to
act within the law and with moral and
store, retrieve and send information) and digital literacy (evaluating digital content and using
ethical integrity.
technology safely and respectfully). The objectives within each strand support the
development of learning across the key stages, ensuring a solid grounding for future learning
• An understanding of the connected nature
and beyond. Our aim is to make sure all of our children are digitally literate so that they are
of devices.
able to express themselves and develop their ideas through information and
computer technology– at a level suitable for the future workplace and as active
The ability to communicate ideas well by
Overview •using
participants in a digital world
applications and devices throughout
Autumn 1
Autumn 2
Spring 1
Spring
2
Summer 1
Summer 2
the curriculum.
Operating Simple Equipment
Typing using laptops/ipads
• The ability to collect,
Choosing organise
technology toand
use for a
EYFS
Coding using Beebots
Looking at a range of technology they
specific purpose
manipulate
data
effectively
Using iPads
have at school and at home
Year 1

Online Safety &
Exploring Purple
Mash

Lego Builders
Maze Explorers

Year 2

Coding & Online
Safety

Spreadsheets

Year 3

Online Safety

Coding

Animated Story
Books

Coding

Questioning & Effective searching

Spreadsheets

Technology
outside of school

Making pictures

Presenting Ideas

Touch Type &
Email

Spreadsheets

Graphing &
Simulations

Databases

Logo & Animation

Effective
Searching

Hardware
Investigators

Year 4

Online Safety & Coding

Spreadsheets/
Writing for
different
audiences

Year 5

Online Safety & Coding

Game Creator

Spreadsheets

Databases &
concept maps

3D modelling

Blogging

Text adventures

Networks & online
safety

Spreadsheets

Year 6

Online Safety &
Coding

Quizzing

Progression of skills
Threshold
Concept
Code
This concept involves
developing an
understanding of
instructions, logic and
sequences.

Milestone 1

Milestone 2

Milestone 3

Motion

• Control motion by
specifying the number
of steps to travel,
direction and turn.

• Use specified screen
coordinates to control
movement.

• Set IF conditions for
movements. Specify types of
rotation giving the number
of degrees.

Looks

• Add text strings, show
and hide objects
and change the features of
an object.

• Set the appearance of
objects and
create sequences of
changes.

• Change the position of objects
between screen layers (send to
back, bring to front).

Sound

• Select sounds and
control when they
are heard, their duration
and volume.

• Create and edit
sounds. Control when
they are heard, their
volume, duration and
rests.

• Upload sounds from a file and
edit them. Add effects such as
fade in and out and control their
implementation.

Draw

• Control when drawings
appear and set the pen
colour, size and shape.

• Control the shade of
pens.

• Combine the use of pens with
movement to create interesting
effects.

Events

• Specify user inputs (such
as clicks) to control
events.

• Specify conditions to
trigger events.

• Set events to control other
events by ‘broadcasting’
information as a trigger.

Control

• Specify the nature of
events (such as a single
event or a loop).

• Use IF THEN
conditions to control
events or objects.

• Use IF THEN ELSE conditions to
control events or objects.

Sensing

• Create conditions for
actions by waiting for a
user input (such as
responses to
questions like: What is
your name?).

• Create conditions for
actions by
sensing proximity or by
waiting for a user input
(such as proximity to a
specified colour or a
line or responses to
questions).

• Use a range of sensing tools
(including proximity, user inputs,
loudness and mouse position) to
control events or actions.

Variables
and lists

• From Year 3 onwards.

• Use variables to store
a value.

• Use lists to create a set of
variables.

• Use the functions
define, set, change,
show and hide to control
the variables.
Operators

• From Year 3 onwards.

• Use the Reporter
operators

• Use the Boolean operators
() < ()

() + ()
() = ()
() - ()
() > ()
() * ()
()and()
() / ()
()or()
to perform calculations.
Not()

to define conditions.
• Use the Reporter operators
() + ()
() - ()
() * ()
() / ()
to perform calculations.
Pick Random () to ()
Join () ()
Letter () of ()
Length of ()
() Mod () This reports the
remainder
after a division calculation
Round ()
() of ().

Connect
This concept involves
developing an
understanding of how
to safely connect with
others.

• Participate in class social
media accounts.
• Understand online risks
and the age rules for sites.

• Contribute to blogs
that are moderated
by teachers.

• Collaborate with others online
on sites approved and moderated
by teachers.

• Give examples of the
risks posed by
online communications.

• Give examples of the risks of
online communities and
demonstrate knowledge of how to
minimise risk and report
problems.

• Understand the term
‘copyright’.
• Understand that
comments made online
that are hurtful or
offensive are the same
as bullying.
• Understand how
online services work.

• Understand and demonstrate
knowledge that it is illegal to
download copyrighted
material, including music or
games, without express written
permission, from the copyright
holder.
• Understand the effect of online
comments and show
responsibility and
sensitivity when online.
• Understand how simple
networks are set up and used.

Communicate
This concept involves
using apps to
communicate one’s
ideas.

• Use a range of
applications and devices
in order to communicate
ideas, work and messages.

• Use some of the
advanced features
of applications and
devices in order
to communicate ideas,
work or
messages professionally.

• Choose the most suitable
applications and devices for the
purposes of communication.
• Use many of the advanced
features in order to create high
quality, professional or
efficient communications.

Collect
This concept involves
developing an
understanding of
databases and their
uses.

• Use simple databases to
record information in
areas across the
curriculum.

• Devise and construct
databases
using applications
designed for this
purpose in areas across
the curriculum.

• Select appropriate applications
to devise, construct and
manipulate data and present it in
an effective and professional
manner.

The ability to:
• use time efficiently and work constructively and
productively with others.
Design and Technology prepares children to deal with tomorrow’s rapidly changing
• carry out thorough research, show initiative and ask
world. It encourages children to become independent, creative problem solvers and
questions to develop an exceptionally detailed
thinkers as individuals and part of a team. It enables them to identify needs and
opportunities and to respond to them by developing a range of ideas and by making
knowledge of users’ needs.
products and systems. Through the study of Design and Technology, they combine
• act as responsible designers and makers, working
practical skills with an understanding of aesthetic, social and environmental issues, as
well as functions and industry. This allows them to reflect on and evaluate past and
ethically, using finite materials carefully and working
present technology, its uses and impacts.
safely.
• apply mathematical knowledge.
At Berkeley Primary School, we provide varied learning opportunities which aim to
develop not only children’s technical skill in Design Technology; but also to develop their
• manage risks exceptionally well to manufacture
wider knowledge of product design and their ability to apply vocabulary accurately. Our
products safely and hygienically.
content is categorised into five areas: structures, mechanisms, electrical systems, cooking
and nutrition and textiles.
• Significant levels of originality and the willingness to
take creative risks to produce innovative ideas and
prototypes.
Overview • An excellent attitude to learning and independent
working.
• A thorough knowledge of which tools, equipment and
Autumn 1
Autumn 2
Spring 1
Spring 2
Summer 1
Summer 2
materials to use to make their products.
• A passion
for the subject
and knowledge
of, up-to-date
EYFS
Materials
Mechanics
Food
Textiles
Construction
Electronics/Computing
technological innovations in materials, products and
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Constructionsystems.Materials
Mechanics
Textiles

Design and Technology

Year 2

Construction

Materials

Mechanics

Electronics/Computing
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Textiles

Mechanics
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Construction
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Construction
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Textiles

Materials

Food

Mechanics
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Food

Mechanics

Materials

Textiles

Construction

Electronics/Computing
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Construction
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Food
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Mechanics

Progression of skills
Threshold
Concept
Master practical
skills
This concept
involves
developing the
skills needed to
make high quality
products (we have
highlighted a range
of skills but they
may be added to or
changed

Milestone 1
Food

Milestone 2

• Cut, peel or grate
ingredients safely
and hygienically.

• Prepare ingredients
hygienically using appropriate
utensils.

• Measure or weigh
using measuring cups
or electronic scales.

• Measure ingredients to the
nearest gram accurately.
• Follow a recipe.

• Assemble or cook
ingredients.

Materials

• Cut materials safely
using tools provided.

Milestone 3
• Understand the importance of
correct storage and handling of
ingredients (using knowledge of
micro-organisms).
• Measure accurately and calculate
ratios of ingredients to scale up or
down from a recipe.

• Assemble or cook
ingredients (controlling
the temperature of the oven or
hob, if cooking).

• Demonstrate a range of baking and
cooking techniques.

• Cut materials accurately and
safely by selecting appropriate
tools.

• Cut materials with precision and
refine the finish with appropriate
tools (such as sanding wood after
cutting or a more precise scissor cut
after roughly cutting out a shape).

• Measure and mark
out to the
nearest centimetre.

• Measure and mark out to the
nearest millimetre.

• Demonstrate a range
of cutting and
shaping techniques
(such as tearing,
cutting, folding and

• Apply appropriate cutting
and shaping techniques that
include cuts within
the perimeter of the material
(such as slots or cut outs).

• Create and refine recipes,
including ingredients, methods,
cooking times and temperatures.

• Show an understanding of the
qualities of materials to choose
appropriate tools to cut and shape
(such as the nature of fabric may
require sharper scissors than would
be used to cut paper).

curling).

• Select appropriate joining
techniques.

• Demonstrate a range
of joining
techniques (such as
gluing, hinges or
combining materials
to strengthen).

Textiles

• Shape textiles using
templates.

• Understand the need for a
seam allowance.

• Create objects (such as a cushion)
that employ a seam allowance.

• Join textiles using
running stitch.

• Join textiles with
appropriate stitching.

• Colour and decorate
textiles using a
number of techniques
(such as dyeing,
adding sequins or
printing).

• Select the most appropriate
techniques to decorate
textiles.

• Join textiles with a combination of
stitching techniques (such as back
stitch for seams and running stitch to
attach decoration).

Electricals
and
electronics

• Diagnose faults in
battery operated
devices (such as low
battery, water damage
or battery terminal
damage).

• Create series and parallel
circuits

• Create circuits using electronics kits
that employ a number of components
(such as LEDs, resistors, transistors
and chips).

Computing

• Model designs using
software.

• Control and monitor models
using software designed for
this purpose.

• Write code to control and monitor
models or products.

• Use the qualities of materials to
create suitable visual and tactile
effects in the decoration of textiles
(such as a soft decoration for comfort
on a cushion).

Design, make,
evaluate and
improve
This concept
involves
developing the
process of design
thinking and
seeing design as a
process.

Construction • Use materials to
practise drilling,
screwing, gluing and
nailing materials to
make and strengthen
products.

• Choose suitable techniques
to construct products or to
repair items.

Mechanics

• Create products
using levers, wheels
and
winding mechanisms.

• Use scientific knowledge of
the transference of forces to
choose appropriate
mechanisms for a product
(such as levers,
winding mechanisms, pulleys
and gears).

• Convert rotary motion to linear
using cams.

• Design products that
have a clear
purpose and an
intended user.

• Design with purpose by
identifying opportunities to
design.

• Design with the user in mind,
motivated by the service a product
will offer (rather than simply for
profit).

• Make products,
refining the design as
work progresses.
• Use software to
design.

• Develop a range of practical skills to
create products (such as
cutting, drilling and screwing, nailing,
gluing, filing and sanding).

• Strengthen materials using
suitable techniques.

• Make products by working
efficiently (such as by
carefully selecting materials).
• Refine work and techniques
as work progresses,
continually evaluating the
product design.
• Use software to design and
represent product designs.

• Use innovative combinations of
electronics (or computing) and
mechanics in product designs.

• Make products through stages
of prototypes, making continual
refinements.
• Ensure products have a high quality
finish, using art skills where
appropriate.
• Use prototypes, cross-sectional
diagrams and computer aided designs
to represent designs.

Take inspiration
from design
throughout
history
This concept
involves
appreciating the
design process that
has influenced the
products we use in
everyday life.

• Explore objects and
designs to identify
likes and dislikes of
the designs.
• Suggest
improvements to
existing designs.
• Explore how
products have been
created.

• Identify some of the great
designers in all of the areas of
study (including pioneers
in horticultural techniques) to
generate ideas for designs.
• Improve upon existing
designs, giving reasons for
choices.
• Disassemble products to
understand how they work.

• Combine elements of design from a
range of inspirational designers
throughout history, giving reasons for
choices.
• Create innovative designs that
improve upon existing products.
• Evaluate the design of products so as
to suggest improvements to the
user experience.

Geography
• An excellent knowledge of where places are and what they are
like.
• An excellent understanding of the ways in which places are
interdependent and interconnected and how much human and
physical environments are interrelated.
• An extensive base of geographical knowledge and vocabulary.
• Fluency in complex, geographical enquiry and the ability to
We want the children to enjoy learning about geography both inside and outside the classroom,
apply questioning skills and use effective analytical and
including educational visits to develop fieldwork and to practise their geographical skills. We
presentational techniques.
wantour pupils to learn to collect and analyse data; use maps, atlases, globes, aerial
• The ability to reach clear conclusions and develop a reasoned
photographs and digital mapping to name, identify and locate countries, continents and oceans;
and be able to communicate their learning in a variety of ways.
argument to explain findings.
• Significant levels of originality, imagination or creativity as
Diversity and Aspirations are two of our curriculum drivers, and as such, we aim to provide
shown in interpretations and representations of the subject
thematic learning in Geography underpinned by these drivers in order for our pupils to explore
their own locality and the wider world.
matter.
• Highly developed and frequently utilised fieldwork and other
geographical skills and techniques.
• A passion for and commitment to the subject, and a real sense
of curiosity to find out about the world and the people who live
Autumn 1
Autumn 2
Spring 1
Spring 2
Summer 1
Summer 2
there.
Comparing
the well-balanced
Comparing the
Comparing
• The ability
to express
opinions,
rooted inthe
very
Comparing the
Changes in our
EYFS
Our local setting
natural found
natural found
natural
good knowledge
and understanding
about current
andfound
environment
local area
objects
objects
contemporary
issues in societyobjects
and the environment
.
Features of the UK
Different
Year 1
Continents and oceans
Local Area
Weather patterns
climates
Climate &
Year 2
UK
seasons3
Australia
Australia
Fieldwork
Local Area
Antarctica/Arctic
Transportation &
Year 3
Climate Change
Europe
Cities
Identifying
Locating
Locating parts of
Human
Physical
Year 4
Physical and
Fieldwork
countries
the world
Geography
Geography
Human features
Physical Geography
Recording Physical features
Year 5
Human activity
& Diversity across the world
& Fieldwork
Geography is a wide and varied subject. We aim to inspire in our pupils a curiosity and
fascination for the planet and their place in it. The teaching of Geography at Berkeley Primary
School will equip pupils with knowledge about places and people, resources in the environment
and an understanding of the interaction between physical and human processes that have
shaped our landscape and environments. Geographical knowledge, understanding and skills
provide the framework to explain how the Earth’s features are shaped, interconnected and
change over time.

Overview

Year 6

The America’s

Location & Changes around the
World

Human geography

Progression of skills
Threshold
Concept
Investigate places
This concept involves
understanding the
geographical location
of places and their
physical and human
features.

Milestone 1
• Ask and answer geographical
questions (such as: What is this
place like? What or who will I see
in this place? What do people do
in this place?).
• Identify the key features of a
location in order to say whether it
is a city, town, village, coastal
or rural area.
• Use world maps, atlases and
globes to identify the United
Kingdom and its countries, as
well as the countries, continents
and oceans studied.
• Use simple fieldwork and
observational skills to study the
geography of the school and the
key human and physical features
of its surrounding environment.
• Use aerial images and plan
perspectives to recognise
landmarks and basic physical
features.
• Name, locate and identify
characteristics of the four
countries and capital cities of the
United Kingdom and its
surrounding seas.
• Name and locate the world’s

Milestone 2

Milestone 3

• Ask and answer geographical
questions about the physical and
human characteristics of a location.

• Collect and analyse statistics and
other information in order to draw clear
conclusions about locations.

• Explain own views about locations,
giving reasons.

• Identify and describe how the physical
features affect the human activity within a
location.

• Use maps, atlases, globes and
digital/computer mapping to locate
countries and describe features.
• Use fieldwork to observe and
record the human and physical
features in the local area using a
range of methods including sketch
maps, plans and graphs and digital
technologies.
• Use a range of resources to identify
the key physical and human features
of a location.
• Name and locate counties and
cities of the United
Kingdom, geographical regions and
their identifying human and physical
characteristics, including hills,
mountains, cities, rivers,
key topographical features and landuse patterns; and understand how
some of these aspects have changed
over time. • Name and locate the
countries of Europe and identify
their main physical and

• Use a range of geographical resources to
give detailed descriptions and opinions of
the characteristic features of a location.
• Use different types of fieldwork
sampling (random and systematic) to
observe, measure and record the human and
physical features in the local area. Record the
results in a range of ways.
• Analyse and give views on the effectiveness
of different geographical representations of
a location (such as aerial images compared
with maps and topological maps - as in
London’s Tube map).
• Name and locate some of the countries
and cities of the world and their identifying
human and physical characteristics, including
hills, mountains, rivers, key topographical
features and land-use patterns; and
understand how some of these aspects have
changed over time.• Name and locate the
countries of North and South America and
identify their main physical and human
characteristics.

continents and oceans.

human characteristics.

Investigate patterns
This concept involves
understanding the
relationships between
the physical features
of places and the
human activity within
them, and the
appreciation of how t

• Understand geographical
similarities and differences
through studying the human
and physical geography of a small
area of the United Kingdom and of
a contrasting nonEuropean country.

• Name and locate the Equator,
Northern Hemisphere, Southern
Hemisphere, the Tropics of Cancer
and Capricorn, Arctic and
Antarctic Circle and date time zones.
Describe some of the characteristics
of these geographical areas.

• Identify seasonal and daily
weather patterns in the United
Kingdom and the location of hot
and cold areas of the world in
relation to the Equator and the
North and South Poles.

• Describe geographical similarities
and differences between countries.

• Identify land use around the
school.

• Describe how the locality of the
school has changed over time.

• Identify and describe the
geographical significance of latitude,
longitude, Equator, Northern Hemisphere,
Southern Hemisphere, the Tropics of Cancer
and Capricorn, Arctic and Antarctic Circle,
and time zones (including day and night).
• Understand some of the reasons
for geographical similarities and differences
between countries.
• Describe how locations around the world
are changing and explain some of the reasons
for change.
• Describe geographical diversity across the
world.
• Describe how countries and geographical
regions are interconnected and
interdependent.

Communicate
geographically
This concept involves
understanding
geographical
representations,
vocabulary and
techniques.

• Use basic geographical
vocabulary to refer to:
• key physical features,
including: beach, coast, forest,
hill, mountain, ocean, river, soil,
valley, vegetation and weather.
• key human features, including:
city, town, village, factory, farm,
house, office and shop.
• Use compass directions (north,
south, east and west) and
locational language (e.g. near and
far) to describe the location of
features and routes on a map.
• Devise a simple map; and use
and construct basic symbols in a
key. Use simple grid references
(A1, B1).

• Describe key aspects of:

• Describe and understand key aspects of:

• physical geography, including:
rivers, mountains, volcanoes and
earthquakes and the water cycle.

• physical geography, including:
climate zones, biomes and vegetation belts,
rivers, mountains, volcanoes and earthquakes
and the water cycle.

• human geography, including:
settlements and land use.
• Use the eight points of a compass,
four-figure grid references, symbols
and key to communicate knowledge
of the United Kingdom and the
wider world.

• human geography, including:
settlements, land use, economic activity
including trade links, and the distribution of
natural resources including energy, food,
minerals, and water supplies.
• Use the eight points of a compass, fourfigure grid references, symbols and a key
(that uses standard Ordnance Survey
symbols) to communicate knowledge of the
United Kingdom and the world.
• Create maps of locations identifying
patterns (such as: land use, climate zones,
population densities, height of land).

History

• An excellent knowledge and understanding of people, events,
and contexts from a range of historical periods and of
historical concepts and processes.
• The ability to think critically about history and communicate
ideas very confidently in styles appropriate to a range of
audiences.
• The ability to consistently support, evaluate and challenge
We sequence the learning so that Key Stage 1 focus on major events and key individuals from
World History. In Key Stage 2, each year group covers 3 major different historical eras. This
their own and others’ views using detailed, appropriate and
ensures that historical skills are built upon each year, and allows our children to make
accurate historical evidence derived from a
connections across eras and not focus on individual historical facts but provides analytical
range of sources.
historical thinkers.
• The ability to think, reflect, debate, discuss and evaluate the
We link History to a theme for the term. A historical study runs across two terms to allow for in
past, formulating and refining questions and lines of enquiry.
depth study of an era but allows for links to be made across the curriculum and historical skills to
• A passion for history and an enthusiastic engagement in
be applied across the curriculum.
learning, which develops their sense of curiosity about the
past and their understanding of how and why
people interpret the past in different ways.
• A respect for historical evidence and the ability to make
Autumn 1
Autumn 2
Spring 1
Spring 2
Summer 1
Summer 2
robust and critical use of it to support their explanations and
Looking back at judgments.
Ourselves
People
the changes in • A desire to embrace challenging activities, including
EYFS
and our
who help
Changes
overhigh-quality
time – liferesearch
cycles across a
opportunities
to undertake
the
families
us
range of history topics.
Our intent is that the teaching of History will help pupils gain a coherent knowledge and
understanding of Britain’s past and that of the wider world. We aim for it to inspire pupils’
curiosity, enable them to ask perceptive questions, think critically, weigh evidence, sift arguments,
and develop perspective and judgement. Through the teaching of history we endeavour to teach
children to understand the complexity of people’s lives, the process of change, the diversity of
society and relationships between different groups, as well as their own identity and the challenges
of their time.

Overview

Year 1
Year 2

Significant animals in
history
Significant
Event WW1

Significant
Individuals

environment
Buildings,
monuments –
own locality

Significant
historical
events

Significant People - Aboriginal

Significant
people

Personal history
and personal
changes

Farming in
the past

Historical figures

Year 3

Stone/Bronze Age

The Roman Empire

Anglo Saxons

Year 4

Shang Dynasty

Ancient Egypt

The Vikings

Year 5

Ancient Greece

Aztecs and Mayans

Kingdom of Benin

Year 6

Explorers

The Tudors

World War 2

Progression of skills
Milestone 1
Investigate
and interpret
the past
This concept
involves
understanding
that our
understanding
of the past
comes from
an
interpretation
of the
available
evidence.

• Observe or handle
evidence to ask
questions and find
answers to questions
about the past.

Milestone 2
• Use evidence to ask questions and
find answers to questions about the
past.
• Suggest suitable sources of evidence
for historical enquiries.

Milestone 3
• Use sources of evidence to deduce
information about the past.
• Select suitable sources of evidence, giving
reasons for choices.
• Use sources of information to form
testable hypotheses about the past.

• Ask questions such as:
What was it like
for people? What
happened? How long
ago?

• Use more than one source of
evidence for historical enquiry in
order to gain a more
accurate understanding of history.

• Use artefacts, pictures,
stories, online sources
and databases to find
out about the past.

• Describe different accounts of a
historical event, explaining some of
the reasons why the accounts may
differ.

• Show an awareness of the concept of
propaganda and how historians must
understand the social context of evidence
studied.

• Identify some of the
different ways the past
has been represented.

• Suggest causes and consequences of
some of the main events and changes
in history.

• Understand that no single source of
evidence gives the full answer to questions
about the past.

• Seek out and analyse a wide range of evidence
in order to justify claims about the past.

• Refine lines of enquiry as appropriate.

Build an
overview of
world history
This concept
involves an
appreciation
of the
characteristic
features of
the past and
an
understanding
that life is
different for
different
sections

• Describe historical
events.

Understand
chronology
This concept
involves an
understanding
of how to
chart the
passing of
time and how
some aspects
of history
studied were
happening at
similar times
in differe

• Place events and
artefacts in order on a
time line.

• Describe significant
people from the past.
• Recognise that there
are reasons why people
in the past acted as they
did.

• Describe changes that have
happened in the locality of the school
throughout history.
• Give a broad overview of life in
Britain from ancient until medieval
times.
• Compare some of the times studied
with those of other areas of interest
around the world.
• Describe the social, ethnic, cultural
or religious diversity of past society.
• Describe the characteristic features
of the past, including ideas, beliefs,
attitudes and experiences of men,
women and children.

• Label time lines with
words or phrases such
as: past, present, older
and newer.
• Recount changes that
have occurred in
their own lives.
• Use dates where
appropriate.

• Place events, artefacts and historical
figures on a time line using dates.
• Understand the concept of change
over time, representing this, along
with evidence, on a time line.
• Use dates and terms to describe
events.

• Identify continuity and change in the history
of the locality of the school.
• Give a broad overview of life in Britain
from medieval until the Tudor and Stuarts
times.
• Compare some of the times studied with
those of the other areas of interest around the
world.
• Describe the social, ethnic, cultural or
religious diversity of past society.
• Describe the characteristic features of the
past, including ideas, beliefs, attitudes and
experiences of men, women and children.

• Describe the main changes in a period of
history (using terms such as: social, religious,
political, technological and cultural).
• Identify periods of rapid change in history
and contrast them with times of relatively
little change.
• Understand the concepts of continuity
and change over time, representing them, along
with evidence, on a time line.
• Use dates and terms accurately in
describing events.

Communicate
historically
This concept
involves using
historical
vocabulary
and
techniques to
convey
information
about the
past.

• Use words and phrases
such as: a long time
ago, recently, when my
parents/carers were
children, years, decades
and centuries to
describe the passing of
time.

• Use appropriate historical
vocabulary to communicate,
including:

• Use appropriate historical vocabulary
to communicate, including:
• dates

• dates
• time period
• time period
• era
• era

• Show an
understanding of the
concept of nation and a
nation’s history.
• Show an
understanding of
concepts such
as civilisation,
monarchy, parliament,
democracy, and war and
peace.

• chronology
• change
• continuity
• chronology.
• change
• Use literacy, numeracy and
computing skills to a good standard in
order to communicate information
about the past.

• century
• decade
• legacy.
• Use literacy, numeracy and computing skills to
a exceptional standard in order to
communicate information about the past.
• Use original ways to present information
and ideas.

Languages
Berkeley Primary uses the Language Angels scheme of work and resources to ensure we offer a
relevant, broad, vibrant and ambitious foreign languages curriculum that will inspire and excite our
pupils using a wide variety of topics and themes. All pupils will be expected to achieve their full
potential by encouraging high expectations and excellent standards in their foreign language
learning - the ultimate aim being that pupils will feel willing and able to continue studying
languages beyond key stage 2.
We follow a clear programme of study, which ensures that the foreign language knowledge of our
pupils progresses within each academic year and is extended year upon year throughout the
primary phase. The four key language learning skills; listening, speaking, reading and writing will
be taught and all necessary grammar will be covered in an age-appropriate way. This will enable
pupils to use and apply their learning in a variety of contexts, laying down solid foundations for
future language learning.

Overview
Autumn 1

Autumn 2

Spring 1

EYFS
Year 1

• The confidence to speak with good
intonation and pronunciation.
• Fluency in reading.
• Fluency and imagination in writing.
• A strong awareness of the culture of the
countries where the language is spoken.
• A passion for languages and a commitment
to the subject.
• The ability to use language creatively and
spontaneously.
• An independence in their studies and the
ability
to draw
upon
a wide
of
Spring
2
Summer
1 range
Summer
2
resources.

In EYFS and KS1, children are introduced to basic words such as greetings, days of the week and months of the
year before formal Year 1 teaching begins in KS2.

Year 2
Year 3

Discussion

Translation

Year 4

Describe

Dictionary
comparison

Year 5

Dictionaries

Main points tradition

Growing
vocabulary
Growing
vocabulary –
short texts

Ask and answer
questions

Repeat
sentences

Repeat phrases

Ask – short
sentences

Main points

Short phrases

Short talk

Convey meaning

Conversation

Confidence

Year 6

Description

Recent
experiences

Understand
main points

Vary language

Familiar topics

Grammar

Progression of skills
Milestone 1
Read fluently
This concept involves
recognising key
vocabulary and phrases.

Milestone 1 (optional)
• Read out loud everyday
words and phrases.
• Use phonic (or
logographic in
Mandarin) knowledge to
read words.

Milestone 2
• Read and understand the
main points in
short written texts.
• Read short texts
independently.
• Use a translation
dictionary or glossary to
look up new words.

• Read and understand
short written phrases.

Milestone 3
• Read and understand the main points and
some of the detail in short written texts.
• Use the context of a sentence or a
translation dictionary to work out the
meaning of unfamiliar words.
• Read and understand the main points and
opinions in written texts from various
contexts, including present, past or future
events.
• Show confidence in reading aloud, and in
using reference materials.

• Read out loud familiar
words and phrases.
• Use books or glossaries
to find out the
meanings of new words.
Write imaginatively
This concept involves
using key vocabulary and
phrases to write ideas.

• Write or copy everyday
words correctly.
• Label items and choose
appropriate words
to complete short
sentences.
• Write one or two short
sentences.

• Write a few short
sentences using
familiar expressions.
• Express personal
experiences and
responses.
• Write short phrases
from memory with
spelling that is readily

• Write short texts on familiar topics.
• Use knowledge of grammar (or pitch in
Mandarin)
to enhance or change the meaning of
phrases.
• Use dictionaries or glossaries to check
words.

• Write short phrases used
in everyday conversations
correctly.

understandable.

• Refer to recent experiences or future plans,
as well as to everyday activities.
• Include imaginative and adventurous
word choices.
• Convey meaning (although there may be
some mistakes, the meaning can be
understood with little or no difficulty).
• Use dictionaries or glossaries to check
words.

Speak confidently
This concept involves
using key vocabulary and
phrases to verbally
communicate ideas.

• Understand a range of
spoken phrases.
• Understand standard
language
(sometimes asking for
words or phrases to be
repeated).
• Answer simple questions
and give
basic information.
• Give responses to
questions about
everyday events.
• Pronounce words
showing a knowledge
of sound (or pitch in
Mandarin) patterns.

• Understand the main
points from
spoken passages.
• Ask others to repeat
words or phrases
if necessary.

• Understand the main points and opinions
in spoken passages.
• Give a short prepared talk that includes
opinions.
• Take part in conversations to seek and
give information.

• Ask and answer simple
questions and talk
about interests.

• Refer to recent experiences or future
plans, everyday activities and interests.

• Take part in discussions
and tasks.

• Vary language and produce extended
responses.

• Demonstrate a growing
vocabulary.

• Be understood with little or no difficulty.

Understand the culture
of the countries in which
the language is spoken
This concept involves the
background knowledge
and cultural capital
needed to infer meaning
from interaction

• Identify countries and
communities where
the language is spoken.
• Demonstrate some
knowledge
and understanding of the
customs and features
of the countries or
communities where
the language is spoken.
• Show awareness of the
social conventions
when speaking to
someone.

• Describe with some
interesting details
some aspects of countries
or communities where
the language is spoken.
• Make comparisons
between life in countries
or communities where the
language is spoken and
this country.

• Give detailed accounts of the customs,
history and culture of the countries and
communities where the language is spoken.
• Describe, with interesting detail, some
similarities and differences between
countries and communities where the
language is spoken and this country.

Music
• A rapidly widening repertoire which they use to
create original, imaginative, fluent and distinctive
composing and performance work.
• A musical understanding underpinned by high
Music is planned in-line with the statements laid out in the national curriculum. Children develop
their singing voices, using body percussion and whole body actions, and learning to handle and
levels of aural perception, internalisation and
play classroom instruments effectively to create and express their own and others’ music. Through
knowledge of music, including high or rapidly
a range of whole class, group and individual activities, children have opportunities to explore
sounds, listen actively, compose and perform.
developing levels of technical expertise.
• Very good awareness and appreciation of different
We expose the children to many examples of music styles and genres from different times and
places through our scheme, Charanga, so they become critical listeners, responding to a wide range
musical traditions and genres.
of genres and periods of music.Children explore and understand the ‘building blocks’ of music such
• An excellent understanding of how musical
as dynamics and musical notation and technical vocabulary such as volume, pitch, beat and rhythm.
provenance - the historical, social and cultural
origins of music - contributes to the diversity of
Overview musical styles.
• The ability to give precise written and verbal
explanations, using musical terminology effectively,
Autumn 1
Autumn 2
Spring 1 accurately
Spring
2 appropriately.
Summer 1
Summer 2
and
Reflect, Rewind
for and commitment
EYFS
Me!
My Stories
Everyone! • A passion
Our World
Big Bear Funk to a diverse range
and Replay
of musical activities.
The teaching of Music enables personal expression and reflection. We aim for music lessons to be
fun and inspiring, engaging the children with songs, lyrics and movement and allowing them to
develop their own appreciation of music.

Year 1

Hey You!

Rhythm In The
Way We Walk and
Banana Rap

In The Groove

Year 2

Hands, Feet, Heart

Ho Ho Ho

Year 3

Let Your Spirit Fly

Year 4

Round And Round

Your Imagination

Reflect, Rewind
and Replay

I Wanna Play In A
Band

Zootime

Friendship Song

Reflect, Rewind
and Replay

Glockenspiel 1

Mamma Mia

The Dragon Song

Three Little Birds

Reflect, Rewind
and Replay

Lean On Me

Glockenspiel 2

Stop!

Blackbird

Bringing Us
Together

Reflect, Rewind
and Replay

Year 5

Livin’ On a Prayer

Classroom Jazz 1

Make You Feel My
Love

The Fresh Prince of
Bel-Air

Dancing In The
Street

Reflect, Rewind
and Replay

Year 6

Happy

Classroom Jazz 2

A New Year Carol

You’ve Got a
Friend In Me

Music And Me

Reflect, Rewind
and Replay

ge

Progression of skills
Milestone 1
Perform
This concept involves
understanding that
music is created to be
performed.

• Take part in singing,
accurately following
the melody.
• Follow instructions on how
and when to sing or play an
instrument.
• Make and control long and
short sounds, using voice and
instruments.

Milestone 2
• Sing from memory with accurate
pitch.

• Sing or play from memory with
confidence.

• Sing in tune.

• Perform solos or as part of an
ensemble.

• Maintain a simple part within a
group.
• Pronounce words within a song
clearly.
• Show control of voice.

• Imitate changes in pitch.
• Play notes on an instrument with
care so that they are clear.
• Perform with control and
awareness of others.

Compose
This concept involves
appreciating that music
is created through a
process which has a
number of techniques.

Milestone 3

• Sing or play expressively and in
tune.
• Hold a part within a round.
• Sing a harmony part confidently
and accurately.
• Sustain a drone or a melodic
ostinato to accompany singing.
• Perform with controlled
breathing (voice) and skillful
playing (instrument).

• Create a sequence of long
and short sounds.

• Compose and perform melodic
songs.

• Create songs with verses and a
chorus.

• Clap rhythms.

• Use sound to create abstract
effects.

• Create rhythmic patterns with an
awareness of timbre and duration.

• Create repeated patterns with a
range of instruments.

• Combine a variety of musical
devices, including melody, rhythm

• Create a mixture of different
sounds (long and short, loud
and quiet, high and low).

• Choose sounds to create an
effect.

• Create accompaniments for
tunes.

• Sequence sounds to create
an overall effect.

• Use drones as accompaniments.

• Create short, musical
patterns.
• Create short, rhythmic
phrases.

• Choose, order, combine and
control sounds to create an effect.
• Use digital technologies to
compose pieces of music.

and chords.
• Thoughtfully select elements for
a piece in order to gain a defined
effect.
• Use drones and melodic ostinati
(based on the pentatonic scale).
• Convey the relationship between
the lyrics and the melody.
• Use digital technologies to
compose, edit and refine pieces of
music.

Transcribe
This concept involves
understanding that
compositions need to be
understood by others
and that there are
techniques and a
language for
communicating them.

• Use symbols to represent a
composition and use them to
help with a performance.

• Devise non-standard symbols to
indicate when to play and rest.
• Recognise the notes EGBDF and
FACE on the musical stave.
• Recognise the symbols for a
minim, crotchet and semibreve and
say how many beats
they represent.

• Use the standard musical
notation of crotchet, minim and
semibreve to indicate how
many beats to play.
• Read and create notes on the
musical stave.
• Understand the purpose of the
treble and bass clefs and use them
in transcribing compositions.
• Understand and use the # (sharp)
and ♭ (flat) symbols.
• Use and understand simple time
signatures.

Describe music
This concept involves

• Identify the beat of a tune.

• Use the terms: duration, timbre,
pitch, beat, tempo, texture and use

• Choose from a wide range of
musical vocabulary to accurately

appreciating the
features and
effectiveness of musical
elements.

• Recognise changes in timbre,
dynamics and pitch.

of silence to describe music.
• Evaluate music using musical
vocabulary to identify areas of
likes and dislikes.

describe and appraise
music including:
• pitch
• dynamics

• Understand layers of sounds and
discuss their effect on mood and
feelings.

• tempo
• timbre
• texture
• lyrics and melody
• sense of occasion
• expressive
• solo
• rounds
• harmonies
• accompaniments
• drones
• cyclic patterns
• combination of musical
elements
• cultural context.

• Describe how lyrics often reflect
the cultural context of music and
have social meaning.

]

•• The ability to acquire new knowledge and skills exceptionally well

Physical Education

and develop an in-depth understanding of PE.
• The willingness to practise skills in a wide range of different activities
Physical education promotes an understanding in children of their bodies in action. It
and situations, alone, in small groups and in teams and to apply these
involves thinking, selecting and applying skills, and promotes positive attitudes towards a
skills in chosen
healthy lifestyle.
activities to achieve exceptionally high levels of performance.
Our intention is that our PE curriculum will inspire all pupils to succeed and excel in
• High levels of physical fitness.
competitive sport and other physically-demanding activities. We aim to develop children’s
• A healthy lifestyle, achieved by eating sensibly, avoiding smoking,
knowledge, skills andunderstanding, so that they can perform with increasing competence
drugs and alcohol and exercising regularly.
and confidence in a range of areas. A varied curriculum is in place to support this, with
• The ability to remain physically active for sustained periods of time
activities including: dance, athletics, gymnastics, games, swimming and water safety and
outdoor adventure activities.
and an understanding of the importance of this in promoting long-term
We ensure children have the opportunities to compete in sport and other activities to build
health and well-being.
character and help to embed values such as fairness and respect.
• The ability to take the initiative and become excellent young leaders,
organising and officiating, and evaluating what needs to be done to
improve, and motivating and instilling excellent sporting attitudes in
others. Swim at least 25m before end of Y6 – retaining the knowledge of
how to stay safe in and around water
• Exceptional levels of originality, imagination and creativity in their
techniques, tactics and choreography, knowledge of how to improve
Autumn 1
Autumn 2
Spring
1 own and others’
Spring
2
Summer
1
2
their
performance
and
the ability
to workSummer
independently
for extended periods of time without the need of guidance or support.
Experiment with
Focus on fundamental
Focus on improving
Focus on skill
Athletics – continue
different ways of
• A keen interestchildren’s
in PE. Akey
willingness
to participate eagerly
in every
movement
Focus on dance moves
development in
focusing on skills
moving in
lesson,
highlymanipulation
positive attitudes
and
thewith
ability
to makedevelopment
informed choices
techniques; running,
to further
improve
skills;
playing
different
in
EYFS
Gymnastics. Include
about
engaging
fully
in
extra-curricular
sport
stopping, chasing,
children’s gross
growing, rolling,
equipment and
different games

Overview

changing direction
and negotiating space

equipment to move
over, under and
around.

Year 1

Dance

Year 2

motor skills

bouncing and
catching.

different game based
activities.

Swimming/water
safety

Football

Gymnastics

Team Games

Athletics

Swimming

Dance

Netball

Gymnastics

Team Games

Athletics

Swimming

Year 3

Dance

Cricket

Netball

Gymnastics

Athletics

Swimming

Year 4

Dance

Gymnastics

Hockey

Tennis

Athletics

Swimming/
Orienteering

Year 5

Dance

Rugby

Gymnastics

Cricket/
Rounders

Athletics

Swimming

Year 6

Dance/
orienteering

Basketball

Gymnastics

Tennis

Athletics

Swimming

Progression of skills
Threshold
Concept
Develop
practical
skills in
order to
participate
, compete
and lead a
healthy
lifestyle
This
concept
involves
learning a
range of
physical
movements
and
sporting
techniques.

Milestone 1
Game • Use the terms
s
‘opponent’ and
‘team-mate’.
• Use rolling, hitting,
running,
jumping, catching
and kicking skills in
combination.
• Develop tactics.
• Lead others when
appropriate.

Milestone 2
• Throw and catch with
control and accuracy.
• Strike a ball and field with
control.
• Choose appropriate tactics
to cause problems for the
opposition.
• Follow the rules of the
game and play fairly.
• Maintain possession of a
ball (with, e.g. feet, a hockey
stick or hands).

Milestone 3
• Choose and combine techniques in
game situations (running, throwing,
catching, passing, jumping and
kicking, etc.).
• Work alone, or with team mates in
order to gain points or possession.
• Strike a bowled or volleyed ball
with accuracy.
• Use forehand and backhand when
playing racket games.
• Field, defend and attack tactically
by anticipating the direction of play.

• Pass to team mates at
appropriate times.

• Choose the most appropriate
tactics for a game.

• Lead others and act as a
respectful team member.

• Uphold the spirit of fair play and
respect in all competitive situations.

• Lead others when called upon and
act as a good role model within a
team.

Danc
e

• Copy and remember • Plan, perform and repeat
moves and positions. sequences.

• Compose creative and imaginative
dance sequences.

• Move with careful
control
and coordination.

• Move in a clear, fluent and
expressive manner.

• Perform expressively and hold a
precise and strong body posture.

• Refine movements into
sequences.

• Perform and create complex
sequences.

• Create dances and
movements that convey a
definite idea.

• Express an idea in original and
imaginative ways.

• Link two or more
actions to perform
a sequence.
• Choose movements
to communicate
a mood, feeling or
idea.

• Change speed and levels
within a performance.
• Develop physical strength
and suppleness by practising
moves and stretching.

• Plan to perform with high energy,
slow grace or other themes and
maintain this throughout a piece.
• Perform complex moves that
combine strength and stamina
gained through gymnastics activities
(such as cartwheels or handstands).

Gymn • Copy and remember • Plan, perform and repeat
astics actions.
sequences.
• Move with some
control and
awareness of space.
• Link two or more
actions to make
a sequence.
• Show contrasts
(such as
small/tall, straight/c
urved and
wide/narrow).
• Travel by rolling
forwards, backwards
and sideways.
• Hold a position
whilst balancing on
different points of
the body.
• Climb safely on
equipment.
• Stretch and curl to

• Move in a clear, fluent and
expressive manner.
• Refine movements into
sequences.

• Create complex and wellexecuted sequences that include a
full range of movements including:
• travelling
• balances
• swinging

• Show changes of direction,
speed and level during a
performance.
• Travel in a variety of ways,
including flight, by
transferring weight to
generate power
in movements.

• springing
• flight
• vaults
• inversions
• rotations

• Show a kinesthetic sense in
• bending, stretching and twisting
order to improve the
placement and alignment
• gestures
of body parts (e.g. in
• linking skills.
balances experiment to find
out how to get the centre of
•Hold shapes that are strong, fluent
gravity successfully over
base and organise body parts and expressive.
to create an interesting body
• Include in a sequence set pieces,
shape).
choosing the most appropriate

develop flexibility.
• Jump in a variety of
ways and land
with increasing
control and balance.

• Swing and hang from
equipment safely (using
hands).

linking elements.
• Vary speed, direction, level and
body rotation during floor
performances.
• Practise and refine the
gymnastic techniques used in
performances (listed above).
• Demonstrate good kinesthetic
awareness (placement and
alignment of body parts is usually
good in well-rehearsed actions).
• Use equipment to vault and to
swing (remaining upright)

Swim • Swim unaided up to
ming 25 metres.
• Use one basic
stroke, breathing
correctly.
• Control leg
movements.

• Swim between 25 and 50
metres unaided.
• Use more than one stroke
and coordinate breathing as
appropriate for the stroke
being used.
• Coordinate leg and arm
movements.
• Swim at the surface and
below the water.

• Swim over 100 metres unaided.
• Use breast stroke, front crawl and
back stroke, ensuring that breathing
is correct so as not to interrupt the
pattern of swimming.
• Swim fluently with controlled
strokes.
• Turn efficiently at the end of a
length.

Athle
tics

• Athletic activities
are combined with
games in Years 1 and
2.

• Sprint over a short distance • Combine sprinting with low
hurdles over 60 metres.
up to 60 metres.
• Run over a longer distance,
conserving

• Choose the best place for running
over a variety of distances.

energy in order to sustain
performance.

• Throw accurately and refine
performance by analysing technique
and body shape.

• Use a range of throwing
techniques (such as under
arm, over arm).
• Throw with accuracy to hit
a target or cover a distance.
• Jump in a number of ways,
using a run up where
appropriate.
• Compete with others and
aim to improve personal best
performances.

• Show control in take off and
landings when jumping.
• Compete with others and keep
track of personal best performances,
setting targets for improvement.

Outd • Not applicable.
oor
and
adve
nturo
us
activi
ties

• Arrive properly equipped
for outdoor and adventurous
activity.
• Understand the need to
show accomplishment in
managing risks.

• Select appropriate equipment for
outdoor and adventurous activity.
• Identify possible risks and ways to
manage them, asking for and
listening carefully to expert advice.

• Embrace both leadership and team
• Show an ability to both
roles and gain the commitment and
lead and form part of a team. respect of a team.
• Support others and seek
support if required when the
situation dictates.

• Empathise with others and offer
support without being asked. Seek
support from the team and the
experts if in any doubt.

• Show resilience when plans
do not work and initiative to • Remain positive even in the
try new ways of working.
most challenging circumstances,
rallying others if need be.
• Use maps, compasses and
digital devices to orientate
• Use a range of devices in order to
themselves.
orientate themselves.
• Remain aware of changing
conditions and change plans
if necessary.

• Quickly assess changing conditions
and adapt plans to ensure safety
comes first.

Personal, Social, Health & Citizenship Education
Today’s children are growing up in an increasingly complex world and living their lives
seamlessly on and offline. This presents many positive and exciting opportunities, but also
challenges and risks. In this environment, children and young people need to know how to be
safe and healthy, and how to manage their academic, personal and social lives in a positive way.
An integral part of our school mission is to develop well-rounded children. We aim to help our
pupils establish a strong moral foundation so that they have a positive self-image and this is
reflected in how they behave and interact with others.
Our curriculum aims to help children understand how they are developing personally and
socially; tackle many of the moral, social and cultural issues that are part of growing up; and
promote British Values. We timetable a weekly PSHCE session as it endorses positive behaviour,
mental health, wellbeing, resilience and achievement.
Through Votes for Schools, we also discuss and debate both national and global issues,
providing children with the opportunity to voice their opinions as well as listen to and respect
the opinions of others. We ensure our children appreciate what it means to be a member of a
diverse society and that they are equipped to be independent and responsible citizens who can
contribute positively to their community.

Overview

-

-

To be aware of our thoughts and feelings as they
arise and to regulate them.
To be able to focus our minds on what we choose
to focus it on both outside of us and within us.

-

The understanding that we live in a community
and our behaviour affects this.

-

To celebrate our differences and challenge
prejudice.

-

To plan, set goals and persevere.

-

To celebrate our bodies and know ways to keep
ourselves safe and free from harm.

-

The ability to form relationships, understand
different types of relationships and to have the
ability to deal with missing someone.

-

To explain how our bodies change as we get older
and the differences we have.

Throughout the year we cover the same topics, shown below. Each year group….
Autumn 1

Autumn 2

Spring 1

Spring 2

Summer 1

Summer 2

Being Me in My
World

Celebrating
Difference

Dreams and
Goals

Healthy Me

Relationships

Changing Me

Progression of skills
Aut 1
Being Me in
My World

I can explain
why my class is
a happy and
safe place to
learn.

Year
1

I can give
different
examples
where I or
others make
my class happy
and safe.

I can explain
why my
behaviour can
impact on
other people in
my class.

Year
2

I can compare
my own and my
friends’ choices
and can
express why
some choices
are better than
others.

Aut 2
Celebrating
Difference
I can tell you
some ways
that I am
different and
similar to
other people
in my class,
and why this
makes us all
special.
I can explain
what bullying
is and how
being bullied
might make
somebody
feel.
I can explain
that
sometimes
people get
bullied
because they
are seen to be
different; this
might include
people who do
not conform
to gender
stereotypes.
I can explain
how it feels to
have a friend

Spr 1

Spr 2

Sum 1

Sum 2

Dreams and
Goals

Healthy Me

Relationships

Changing Me

I can explain why I have
special relationships
with some people and
how these relationships
help me feel safe and
good about myself.

I can compare how I am now
to when I was a baby and
explain some of the changes
that will happen to me as I
get older.

I can explain
how I feel when
I am successful
and how this can
be celebrated
positively.
I can say why
my internal
treasure chest is
an important
place to store
positive feelings.

I can explain
why I think my
body is amazing
and can identify
a range of ways
to keep it safe
and healthy.
I can give
examples of
when being
healthy can help
me feel happy.

I can explain
I can explain
how I played my
why foods and
part in a group
medicines can be
and the parts
good for my
other people
body comparing
played to create
my ideas with
an end product. I
less healthy/
can explain how
unsafe choices.
our skills
I can compare
complemented
my own and my
each other.
friends’ choices
and can express
I can explain
how it feels to
how it felt to be
make healthy
part of a group
and safe choices.
and can identify
a range of

I can also explain how
my qualities help these
relationships.
I can give examples of
behaviour in other
people that I appreciate
and behaviours that I
don’t like.

I can explain why some
things might make me
feel uncomfortable in a
relationship and
compare this with
relationships that make
me feel safe and special.
I can give examples of
some different problemsolving techniques and
explain how I might use
them in certain
situations in my
relationships.

I can use the correct names
for penis, testicles, anus,
vagina, vulva, and give
reasons why they are private.
I can explain why some
changes I might experience
might feel better than others.

I can use the correct terms to
describe penis, testicles,
anus, vagina, vulva and
explain why they are private.
I can explain why some types
of touches feel OK and others
don’t.
I can tell you what I like and
don’t like about being a boy/
girl and getting older, and
recognise that other people
might feel differently to me.

and be a
friend. I can
also explain
why it is OK to
be different
from my
friends.

I can explain
how my
behaviour can
affect how
others feel and
behave.

Year
3

Year
4

I can explain
why it is
important to
have rules and
how that helps
me and others
in my class
learn. I can
explain why it
is important to
feel valued.

I can explain
how my
behaviour can
affect how
others feel and
behave.

I can describe
different
conflicts that
might happen
in family or
friendship
groups and
how words
can be used in
hurtful or
kind ways
when conflicts
happen.
I can tell you
how being
involved with
a conflict
makes me feel
and can offer
strategies to
help the
situation. e.g
Solve It
Together or
asking for
help.
I can describe
different
conflicts that
might happen
in family or
friendship

feelings about
group work.

I can explain the
different ways
that help me
learn and what I
need to do to
improve.
I am confident
and positive
when I share my
success with
others. I can
explain how
these feelings
can be stored in
my internal
treasure chest
and why this is
important.

I can explain the
different ways
that help me
learn and what I
need to do to
improve.

I can identify
things, people
and places that I
need to keep
safe from, and
can tell you
some strategies
for keeping
myself safe and
healthy
including who to
go to for help.
I can express
how being
anxious/ scared
and unwell feels.

I can identify
things, people
and places that I
need to keep
safe from, and
can tell you

I can explain how my
life is influenced
positively by people I
know and also by people
from other countries.
I can explain why my
choices might affect my
family, friendships and
people around the world
who I don’t know.

I can explain how my
life is influenced
positively by people I
know and also by people
from other countries.

I can explain how boys’ and
girls’ bodies change on the
inside/outside during the
growing up process and can
tell you why these changes
are necessary so that their
bodies can make babies when
they grow up.
I recognise how I feel about
these changes happening to
me and can suggest some
ideas to cope with these
feelings.

I can explain how boys’ and
girls’ bodies change on the
inside/outside during the
growing up process and can
tell you why these changes
are necessary so that their

I can explain
why it is
important to
have rules and
how that helps
me and others
in my class
learn. I can
explain why it
is important to
feel valued.

Year
5

I can compare
my life with
other people in
my country and
explain why we
have rules,
rights and
responsibilities
to try and make
the school and
the wider
community a
fair place.
I can explain
how the actions
of one person
can affect
another and
can give

groups and
how words
can be used in
hurtful or
kind ways
when conflicts
happen.
I can tell you
how being
involved with
a conflict
makes me feel
and can offer
strategies to
help the
situation. e.g
Solve It
Together or
asking for
help.
I can explain
the
differences
between
direct and
indirect types
of bullying
and can offer
a range of
strategies to
help myself
and others if
we become
involved
(directly or
indirectly) in
a bullying
situation.
I can explain

I am confident
and positive
when I share my
success with
others. I can
explain how
these feelings
can be stored in
my internal
treasure chest
and why this is
important.

I can compare
my hopes and
dreams with
those of young
people from
different
cultures.
I can reflect on
the hopes and
dreams of young
people from
another culture
and explain how
this makes me
feel.

some strategies
for keeping
myself safe and
healthy
including who to
go to for help.

I can explain why my
choices might affect my
family, friendships and
people around the world
who I don’t know.

I can express
how being
anxious/ scared
and unwell feels.

I can explain
different roles
that food and
substances can
play in people’s
lives. I can also
explain how
people can
develop eating
problems
(disorders)
relating to body
image pressures
and how
smoking and
alcohol misuse is
unhealthy.
I can summarise
different ways

I can compare different
types of friendships and
the feelings associated
with them. I can also
explain how to stay safe
when using technology
to communicate with
my friends, including
how to stand up for
myself, negotiate and to
resist peer pressure.
I can apply strategies to
manage my feelings and
the pressures I may face
to use technology in
ways that may be risky
or cause harm to myself
or others.

bodies can make babies when
they grow up.
I recognise how I feel about
these changes happening to
me and can suggest some
ideas to cope with these
feelings.

I can explain how boys and
girls change during puberty
and why looking after myself
physically and emotionally is
important. I can also
summarise the process of
conception.
I can express how I feel
about the changes that will
happen to me during puberty,
and that I accept these
changes might happen at
different times to my friends.

examples of
this from
school and a
wider
community
context.

Year
6

I can explain
how my choices
can have an
impact on
people in my
immediate
community and
globally.
I can empathise
with others in
my community
and globally
and explain
how this can
influence the
choices I make.

why racism
and other
forms of
discrimination
are unkind. I
can express
how I feel
about
discriminatory
behaviour.
I can explain
ways in which
difference can
be a source of
conflict or a
cause for
celebration.
I can show
empathy with
people in
situations
where their
difference is a
source of
conflict or a
cause for
celebration.

that I respect
and value my
body.

I can explain
different ways
to work with
others to help
make the world
a better place.
I can explain
what motivates
me to make the
world a better
place.

I can explain
when substances
including
alcohol are
being used antisocially or being
misused and the
impact this can
have on an
individual and
others.
I can identify
and apply skills
to keep myself
emotionally
healthy and to
manage stress
and pressure.

I can identify when
people may be
experiencing feelings
associated with loss and
also recognise when
people are trying to gain
power or control.
I can explain the
feelings I might
experience if I lose
somebody special and
when I need to stand up
for myself and my
friends in real or online
situations. I can offer
strategies to help me
manage these feelings
and situations.

I can describe how a baby
develops from conception
through the nine months of
pregnancy, and how it is
born.
I recognise how I feel when I
reflect on becoming a
teenager and how I feel
about the development and
birth of a baby.

Religious Education

• An outstanding level of religious understanding and
knowledge.
RE helps to promote the spiritual, moral, cultural, mental and physical development of pupils, and
• A thorough engagement with a range of ultimate questions
prepares them for the opportunities, responsibilities and experiences of later life. At Berkeley
Primary School we follow the Agreed Syllabus. We aim to develop pupils’ knowledge and
about the meaning and significance of existence.
understanding of Christianity and other principal religions, traditions and world views.
• The ability to ask significant and highly reflective
We intend for the teaching of RE to offer pupils the opportunity for personal reflection and
questions about religion and demonstrate an excellent
spiritual development. We encourage pupils to explore their own beliefs (whether they are
understanding of issues related to the nature, truth and
religious or not) in the light of what they learn, examine issues of religious beliefs and faith, and
value of religion.
consider their own responses to questions raised. Pupils will develop critical thinking and reasoning
• A strong understanding of how the beliefs, values,
skills, listen to others, hear and analyse conflicting viewpoints and develop empathy and respect.
practices and ways of life within any religion cohere
together.
• Exceptional independence; the ability to think for
themselves and take the initiative in, for example, asking
questions, carrying out investigations, evaluating ideas and
working constructively with others.
• Significant levels of originality, imagination or creativity,
Autumn 1
Autumn 2
Spring 1 which are
Spring
2 in theirSummer
1 to theirSummer
shown
responses
learning2in RE.
• The ability to link the study of religion and belief to
EYFS
Special People
Christmas
Celebrations personal Easter
Story Time
Special Places
reflections on meaning
and purpose.
• A wide
knowledge
Christianity
- and deep understanding across a wide
Christianity Christianity Christianity -range of religions and beliefs.
Judaism Judaism Year 1
Easter – Palm
Creation Story

Christmas Story

Jesus as a Friend

Christianity What did Jesus
teach?

Judaism Christmas

Islam - Passover

Year 3

Hinduism - Divali

Christianity Christmas

Christianity Jesus’ Miracles

Year 4

Judaism - Beliefs
and Practices

Christianity Christmas

Judaism passover

Year 5

Sikhism - Belief
into Action

Christianity Christmas

Sikhism - Beliefs
and Moral Values

Year 6

Islam - Beliefs
and Practices

Christianity Christmas

Christianity Beliefs and

Year 2

Sunday
Christianity Easter Resurrection
Christianity Easter Forgiveness
ChristianityEaster Forgiveness
Christianity Easter Crucifixion
Christianity Easter - 2000

Shabbat

Hanukah

Islam -The
Covenant

Community and
belonging

Hinduism Hindu Beliefs
Judaism - Rites of
Passage and good
Sikhism - Prayer
and Worship

Hinduism Pilgrimage to the
River Ganges
Christianity Prayer and
Worship
Christianity Beliefs and
Practices

Islam - Beliefs and Moral Values

Meaning
Through the RE curriculum we encourage respect for all, including those with differing faiths and
beliefs, as pupils develop understanding and appreciation of our diverse society and world. RE
helps to challenge prejudice, discrimination and racism.

Overview

years on

Progression of skills
Milestone 1

Milestone 2

Milestone 3

Understand
beliefs and
teachings
This concept
involves
understanding the
key teachings of
various religions.

• Describe some of the
teachings of a religion.

• Present the key teachings and
beliefs of a religion.

• Explain how some teachings and beliefs
are shared between religions.

• Describe some of the
main festivals
or celebrations of a
religion.

• Refer to religious figures and
holy books to explain answers.

• Explain how religious beliefs shape the
lives of individuals and communities.

Understand
practices and
lifestyles
This concept
involves
understanding the
day to day lives and
practices of various
religions.

• Recognise, name and
describe some
religious artefacts, places
and practices.

• Identify religious artefacts and
explain how and why they are
used.

• Explain the practices and lifestyles
involved in belonging to a faith community.

Understand how
beliefs are
conveyed
This concept
involves
understanding how
books, scriptures,
readings and other
important means of
communication are
used to convey

• Name some religious
symbols.

• Describe religious buildings and
explain how they are used.

• Explain the meaning of
some religious symbols.

• Compare and contrast the lifestyles of
different faith groups and give reasons why
some within the same faith may adopt
different lifestyles.

• Explain some of the religious
practices of both clerics and
individuals.

• Show an understanding of the role of
a spiritual leader.

• Identify religious symbolism in
literature and the arts.

• Explain some of the different ways
that individuals show their beliefs.

beliefs.

Reflect
This concept
involves an
appreciation of
how religion plays
an important role
in the lives of some
people.

• Identify the things that
are important in
their own lives and
compare these to
religious beliefs.

• Show an understanding that
personal experiences and feelings
influence attitudes and actions.

• Recognise and express feelings about their
own identities. Relate these to religious
beliefs or teachings.

• Give some reasons why religious
figures may have acted as they did.

• Explain their own ideas about the answers
to ultimate questions.

• Ask questions that have no
universally agreed answers.

• Explain why their own answers to
ultimate questions may differ from those of
others.

• Identify how they have
to make their
own choices in life.

• Explain how beliefs about right
and wrong affect people’s
behaviour.

• Explain why different religious
communities or individuals may have a
different view of what is right and wrong.

• Explain how actions
affect others.

• Describe how some of the values
held by communities or individuals
affect behaviour and actions.

• Show an awareness of morals and right
and wrong beyond rules (i.e. wanting to act
in a certain way despite rules).

• Discuss and give opinions on
stories involving moral dilemmas.

• Express their own values and remain
respectful of those with different values.

• Relate emotions to some
of the experiences
of religious figures
studied.
• Ask questions about
puzzling aspects of life.

Understand values
This concept
involves an
appreciation of
how many people
place values as an
important aspect of
their lives.

• Show an understanding
of the term ‘morals’.

